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Who is this course intended for? 
This course is intended for you.  It is written so that Music Teachers and Classroom Teachers and Parent 
Teachers and Student Teachers can all gain from its use.  There is an Appendix that contains information 
about musical basics like conducting and clefs, which are meant to be a resource for you if teaching 
music is a new experience.   
 
Goals 
A goal of this course is to instill in our young people a sense of respect and etiquette for music, 
musicians, musical instruments, and musical performances. 
 
A goal of this course is to help our budding musicians develop good habits now - at the beginning of 
their musical explorations - for practicing, rehearsing, performing, and listening.  
 
A goal of this course is for our students to learn about being a part of a group; following a leader. 
 
If our students also learn to play a couple tunes on the recorder, that will be icing on the cake. 
 
Equipment and supplies 
You and each student will need a recorder.   
You will need access to a copy machine or printer. 
The class will need access to one free-standing or desktop music stand for every two students. 
Each student will need a peachee or (preferred) a small three-ring binder. 
The classroom must have a whiteboard or chalkboard - the bigger, the better. 
 
This is not a toy! 
We must realize and acknowledge that the recorder is a legitimate musical 
instrument, and not treat it or think of it as a 'pre-band instrument' or a 'starter 
instrument' or a toy.  It has limitations that normally preclude its inclusion in orchestra 
scores, including limited volume and difficult fingerings for some accidentals, but it 
has a range of almost two octaves, a marvelous timbre, and when played well is every 
bit as enjoyable to listen to as flutes or any other wind instrument.  Whether playing a 
$10 plastic recorder, or a $300 handmade walnut recorder, the fact that it can 
produce music makes it a special thing among things.  This is the message that we 
want to get across to our students. 
 
 As a legitimate musical instrument, the recorder deserves to be treated with the same respect as an 
expensive French horn or oboe.  It makes sense to teach our students how to properly treat all musical 
instruments now, and not wait until the instruments cost hundreds or thousands of dollars and the 
students have been practicing bad habits since the fourth grade.  No matter the instrument, musicians 
and student musicians need to know how to disassemble and assemble their instrument, clean and 
maintain it, transport and store it, and (often) do light repairs on it.  These aren’t particularly difficult 
tasks for a recorder, which makes it as easy as it is important to teach good practices now.    
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Below are four guidelines with which members of any band or orchestra will be expected to comply.  
These are all things that fourth graders can do.  Being strict about these things now will not only 
properly prepare your students for further participation in groups, it will also make your class a heck of a 
lot easier to manage, and spare you a million irritating toot-toots. 
 

1. It is never OK to overblow your instrument. 
This rule is as important for recorders as it is for any other instrument.   When someone picks up a recorder 
in no particular manner, and forces as much air through it as possible, the resulting shriek can be called 
'toot-tooting', and it is forbidden!  We know that it is a lot easier to begin a class being strict and loosen up 
as ongoing good behavior warrants, than it is to be easy going initially and try to lay down the law later.  Do 
yourself a favor and be 100% strict about toot-tooting right off the bat.  Come up with a consequence that 
can be administered in five words or less, has a pre-determined time limit, is a drag for the students, and 
falls within the guidelines of your school's discipline policy.     

 
2. It is OK to warm up before class begins, but once class starts students may only play when 

instructed to do so by the Conductor. 
 

3. Once class begins, instruments are either in resting position (in the lap or on a stand), or playing 
position (raised and ready to play). 

 
4. Stop playing does not mean start talking. 

 
Practice Makes Perfect 
Learning an instrument is 90% reliant on practice, and 10% reliant on class or lesson time.  In reality, 
class and lesson time only serve to instruct students about what to practice.  Of course, the more you 
can practice the better, but much more important is how you allot practice time; specifically: a little 
every day is much more effective than a lot once a week.  
 
About 45% of what we do every day, we do out of habit.1  The way you put toothpaste on your 
toothbrush, tie your shoes, start your car, and countless other tasks, are things you do without thinking 
about because you don't need to think about them, because they're habits.  What we are going for here 
is to create new habits, so that we don't have to think about playing an 'A' - we just play it.  And just like 
squeezing toothpaste, if you do it a couple times a day, every day, you'll not only get good at it, but 
you'll become consistent.   
 
Today's students have a lot to deal with.  Neither they nor their parents are going to be too happy about 
you adding to their homework load.  So make it easy: five minutes per day.   
 
Each week (or every other week) send home (or make available online) a practice sheet containing slots 
into which parents can write their initials, verifying that practicing occurred each day.  Make sure that 
the practice assignment is clearly stated.  There are a couple examples in Appendix 1.    
 
 
 
 
 

                                                            
1 http://www.eurekalert.org/pub_releases/2014-08/sfpa-hwf080714.php 
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Communicate 
The more you can get your students' parents involved, the easier your job will be, 
and the more your students will learn.  During the first classtime, send home to 
parents a letter that succinctly describes your goals for the year.  Let them know 
that you expect their student to practice the recorder for a full five minutes every 
day.  Ask for their help by initialing a practice sheet after each five minute session, 
and inform them that each student's grade will in large part be determined by the 
completion or lack thereof, of that form.   
 
The letter should also contain information about the supplies each student needs (plastic recorder, 
cleaning cloth, 3-ring binder or peachee).  Include a spot for parents to sign, acknowledging that they 
read the letter, with instructions that it be sent back to you via the student.  Save these until the end of 
the school year. 
 
Chances are very good that parents will be happy to contribute by scribbling their initials once a day - it 
is hard to argue that five minutes practice per day is too much!  (Although our silent hope is that that 
once your students get going, the practicing will last longer than five minutes.)   
 
Keeping Up 
Try as best you can, without boring the majority of the class, to not let any student fall behind.  This is 
especially important, and easiest to deal with, during the earliest stages of this course.  As the class 
learns the first two notes, pay close attention as you go around the room, and have the students play 
one by one.  Make sure the tones are solid, indicating that the holes are being completely covered.  
Once the students can remember to put the left hand on top, and play B4 and A4 consistently, they 
should be able to continue to make steady progress.   
 
However, if the class moves on to the third note before one or more students have mastered the first 
two notes, you’ll have Trouble right there in River City.  If students fall too far behind now, it will be 
difficult for them to catch up later, creating frustration for them and perhaps for the other students.   
 
Even if we adopt the philosophy that everyone is ‘musically inclined’, not all young people's fine motor 
skills develop at the same rate, and both interest and familial support can vary greatly from student to 
student:  There may be a student or two for whom it becomes apparent that playing the recorder is not 
going to be their bag.  If this happens, we must be aware, and guide them at this fork in the road.   
 

Call the parents now! 
• Make sure that the practice sheet made it home, and that they have it.  Make sure the parents 

are clear about the expectation of daily practice, and ask for their help by initialing the practice 
sheet after each practice session.   

• Invite the parents to attend class - that way they can both learn to play recorder well enough to 
help their student, and witness firsthand the disparity in the level of ability between students, 
including theirs.   

• If the parents cannot attend class, try to enlist the parents' help with their student's practicing 
and give the parents a couple quick lessons so they can help their child. 

• Delicately (ah, the joys of teaching!) also make sure the parents understand that at this point 
their student is falling behind the rest of the class.  Practically, there are two options:   

o 1) the student can buckle down and catch up with the class, or  
o 2) be promoted to Class Assistant. 
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You can find yourself on thin ice here.  If a student is promoted to Class Assistant and thereby is not 
doing what the rest of the class is doing, are they being punished or protected?  The answer may 
depend on who you are asking, and how you present the options.   
 
Although our motivation for promoting a student to Class Assistant would be to put the student in a 
situation in which they can win, and to avoid keeping them on a path that may lead to disappointment 
and a bad feeling about playing an instrument, the student and/or the parents may only be able to view 
a suggested move to Class Assistant as punitive.  If this is the case, or if the student and/or the parents 
are adamant about the student continuing to play the recorder, then proceed as best you can, making 
sure everyone’s practice sheets are getting filled out.  You can create some time for 
the struggling students to catch up by concentrating on rhythms and listening for a 
couple classtimes. 
 
However, some students (and/or parents) will be hugely relieved to be offered an 
alternative to continuing to suffer with not keeping up.   First make sure you pull 
every hat rack out of your bag of tricks to try to keep each student playing with the 
rest of the class, but if parents and student and you all agree that Class Assistant 
might be a good alternative, here are some possibilities: 
 
Class Assistants 
With the parents, explain to your student that there are a lot of ways to make music, and that just 
because the recorder does not appear to be the answer for them right now doesn’t mean that they 
won’t be just great on a different instrument, like the piano or the violin.  However, since they are still a 
part of the group, it would be a great help if they served as a Class Assistant.  Choose from the list 
below, or create your own! 
 

• Librarian:  You really do need at least one Librarian to keep music sorted, keep extra copies 
available, keep folders sorted, etc. 

 
• Bookkeeper:  The Bookkeeper can take roll, record the passing of milestones, collect and hand 

out assignments & practice sheets. 
 

• Equipment Manager:  You probably don’t need one of these, but if you do it is best to have this 
be a one-person job; two kids and any equipment means noise and broken things.  However, an 
Equipment Manager can be a big help if there is daily setup, arranging of chairs, moving music 
stands, or any other regular equipment needs. 
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Bugs’ Fav 
It helps if you have a carrot to dangle in front of your students.  It can be a grade or a 
field trip or a pizza or a privilege or a sticker.  Whatever it is, it needs to be the kind of 
carrot that they like and are willing to make an effort to receive.     
 
If you are expected to give the students a letter grade, then you have it easy.  Base 
their grade solely on the percentage of parent-initialed spots on their practice sheets.  
This empowers our students to earn their grade, and not get a grade from you.     
 
If the carrot cannot be a grade, then the students will either get the carrot or not, depending on 
whether or not they achieved the line you set as the minimum acceptable percentage of parent-initialed 
spots on their practice sheets.  In this situation the potential exists for one or more students to not get 
the carrot, while all the others do get it.  We want them all to get the carrot, so you have to make the 
line achievable by all without actually preventing education from happening.   
 
Also, and very importantly, you have to believe in the line.  Because you may have to look into the eyes 
of a disappointed young person that has never been told 'no', or a parent that still doesn't believe their 
sweetheart is not the most talented in the class, and let them know that they do not get to play the 
recorder in the concert.  Not easy to do.  The good news is that usually you only have to do that once 
and the word quickly spreads that you mean business … which doesn’t make it any easier to do the first 
time.  When that mom looks at you with those big ‘how can you deprive my sweet baby of this?’ eyes, it 
is very hard to stick to your guns.  Of course if you don’t stick to your guns, you’ll never again have 
credibility with the students or the parents (especially with the parent to whom you succumbed).            
 
So …? 
 
Be clever.  Make an exception.  Have some extra-credit projects ready.  Arrange for some students to 
practice at school for five minutes in an After School Practice Club, where you or another teacher can 
initial their practice sheets.  Be creative and transparent.  
 

In conclusion: Make your rules, draw your lines, set your 
standards and stick to them.  But don’t paint yourself into a 
corner that you can’t get out of.  This is an adult version of a 
playground teeter-totter, with you on one side, and a bunch of 
wild and wiggly kids and parents on the other side.  Tread 
lightly, but stick to your guns.   
 

Remember that we want everyone to get the carrot – sometimes that can get lost.  Also remember that 
we want education to take place, and that it isn’t fair for one or two to hold back the rest of the class.  
Teeter … Totter  
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Fundamentals 
What if there were no books, no computers, no phones or other screens?  No written word?  How would 
we teach?  What would we teach?  How did we learn?  Are we ignorant?  Or educated? 
 
We would still be teaching music.  A calling is a calling.   
 
OK – so first day of class, what are the lesson plans?   

• After demonstration, students will be able to hold their recorders in both ‘playing position’ and 
‘resting position’ and do so in response to hand signals from the Conductor. 

• After demonstration, all students will play a designated note; separately and together as a 
group. 

• After instruction, all students will be able to start & stop playing a note by following cues from 
the Conductor. 

• After instruction and practice, all students will play a note in groups (of four or three) while 
watching the conductor conduct a pattern, and while staying together as a group. 

 
Those are fundamentals. 
 
 
I read it in a textbook 
The people that manufacture textbooks and other educational 
materials want schools and students to buy as many of their 
products as possible – of course.  They need to sell a book to 
every teacher and every student in order to prosper.  Since their 
products (can) only provide knowledge and wisdom that can be 
presented via their product, the people that make the method 
books have no choice but to make the primary focus of them 
about reading music, though the stated purpose of the book is to 
teach students to play an instrument.  We know full well that 
there is a heck of a lot more to making music than reading notation. 
 
Because of the stronghold publishers have on the marketplace and the conventional wisdom that 
‘learning comes from books’, publishers propagate the notion that the knowledge and wisdom 
presented via their product is all there is.  Worse than that, we sometimes become either so complacent 
or overworked or conditioned that we begin to believe that we need textbooks to teach; that we cannot 
do it without them.  But you really don’t need textbooks to teach music any more than you need a 
method book to learn to play an instrument.  Not that they can’t be useful as reference material; but 
their method is largely to stare at the method book, which besides being self-serving actually thwarts 
the musical growth of your students.    
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Look At Me! 
Having our students learn to stare at a book while trying to making music, prior to them learning to 
watch the conductor, is preposterous.  It’s like cooking students learning to prepare all the ingredients 
to create a soufflé without understanding that they need an oven and heat in order to bake it.  Book 
publishers are doing what they feel they need to do to stay in business, and most are doing the best job 
they can, but let’s not confuse that with what is best for our students.  
 
Making music is about expression, and motion, and watching the conductor.  Let's start there.   
 
Let's develop the habit of looking at the conductor and glancing at the music, instead of gluing eyes to 
the music and forevermore being implored to "look at me!"  Sending students onward that actually 
watch the conductor will probably garner you many birthday cards and other gifts from the high school 
Band Directors that end up with your students in their band! 
  
Let's worry less about trying to finish a curriculum or pushing through a book in order to 'stay on track', 
or play the more difficult tunes, and worry more about whether the students are playing the simpler 
tunes well; musically, together. 
 
Listen to the Music! 
This is how your students can learn about expression and musical emotion and virtuosity. 
 
Bring in music that you like, and tell the students why you like it. Point out the especially musical parts 
and suggest things for them to listen for.  Keep that speech to 30 seconds, and keep the piece to three 
minutes or so, and you have taken a mere four minutes of class time to take roll, calm the students, get 
everyone centered and in the room, and broaden the view of at least some of your students.   
 
Don't limit yourself classical music.  Any music with appropriate 
lyrics is fair game, as long as you like it and you can point out 
things for the students to listen for.  Afterward, if you can spare 
another minute of class time, ask two or three students what they 
liked or didn't like about the piece ... with the understanding that 
each opinion be accompanied by 'why'.  (The 'why' is what 
matters.  Learning to separate the parts from the whole and 
evaluate both their contribution separately, and how the parts all 
work together, is an important step.)  Be firm about not accepting, "I dunno... I just liked it" as a 
response, and pretty soon you will notice your students’ wheels turning as they listen.       
 
Good Audience 
Listening also provides an opportunity for us to teach our students how to be a good audience.  Rather 
than making a list of things to not do when being a good audience, try to make your good audience rule 
one short sentence; something that can become a mantra.  A couple possibilities are listed below.    
 

• Eyes front, hands in lap, mouths closed, ears open. 
• Still, quiet, attentive. 
• Ears open, mouth closed, eyes front. 
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Every Good Boy Does Fine 
 

Our system of musical notation is not perfect, but it has been refined over centuries, 
and it works pretty well.  It is logical, and flexible, and not very difficult at its core.  It 
makes sense.  Teaching students Every Good Boy Does Fine as a way to remember 
which notes go on which staff lines when employing a G clef, turns an elegant, 
rational system into a seemingly arbitrary system, serving only to give our students 
something else to memorize instead of comprehend. 
 
By taking the time to look at what’s really behind those lines and spaces; learn how 
they came to be, and discover how five little lines can serve to represent notes from 
tuba low to piccolo high and beyond, we empower our students with understanding 
and ability that does not fade.    
 

 
Play means play 

1. Up means higher.   
2. Down means lower.   
3. Line, space, line, space, line, space, etc. 
4. ABCDEFG then start over ABCDEFGABCDEFG 

 
These are the only four concepts that are required to gain a basic understanding of the notation system, 
and to begin reading music.  Once students understand the relationships between the lines and spaces; 
that any note can be DO and the note above that one will be RE, they can read music.  If, instead of only 
exposing them to the G clef for expediency's sake, we explain that the G clef denotes a starting point of 
G, the F clef a starting point of F, and the C clef a starting point of C, they can read almost all music!  
They will read it slowly and painfully at first, but they will be able read it.  And that is education. 
 
Using this course   
The driving force behind this course is you.  Use your imagination.  Tell your stories.  Share your 
favorites.  Never worry about how long it takes for your students to complete an activity, and only move 
on when you feel the class is ready to move on.   Sometimes it may take two classtimes to complete one 
activity, and sometimes you may get through three activities in one classtime.  You could complete this 
course over the span of one school year, or you could do half the course in fourth grade and the second 
half in fifth grade - especially if Band isn't an elective option until sixth grade.  Developing good habits 
now is the goal - not completing the course on a timeline.     
 
The Playing Activities are split into three segments: 

1. Left Hand 
2. Right Hand Too 
3. Onward 

 
Each segment is augmented with Rhythm Activities, listening, performing, and reading.   
 
There are support materials in the Appendix.  If you have questions, direct them to 
sales@kokopellipress.com or call 503.336.3713.  
 
Thank-you for using this course.       

mailto:sales@kokopellipress.com
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Classtime Activities 
 
Most people will use their dominant hand to grasp a recorder, just as they probably use their dominant 
hand to grasp a sandwich.  In young people that are still developing bilateral coordination, using their 
non-dominant hand can seem unnatural to them and difficult to do.  This means that many students will 
automatically grasp the recorder with their right hand and naturally place it at the top of the instrument, 
near the mouthpiece.  However, it is the left hand that holds the recorder and that is placed at the top 
of the recorder; so you will see much better results, and your students will have a better chance of 
succeeding, if your students sit on their right hand, or otherwise immobilize it, for the first segment of 
the course.  This will make is easier for students to develop the habit of using their left hand to control 
the recorder, and hopefully help to prevent little Rebecca from learning her lessons perfectly, but with 
the wrong hand. 
  
The first note your students will learn is B4.  This is accomplished by placing covering 
the thumb hole with the left thumb, and covering the hole nearest the mouthpiece 
with the left index finger.  For most of your students, holding the recorder steadily with 
just these two fingers will not be a problem.  Placing the instrument in the mouth 
provides a lot of additional stability.  But you may have a student that is small, and 
whose fingers are just not yet strong or coordinated enough to secure the recorder 
with just two fingers.  If so, allow them to use the top of the right hand to help steady 
the instrument, by placing it under the recorder.  It is good ideas to have these students 
sit in the front row, so you can keep an eye on them to make sure the left hand is near 
the mouthpiece.  See Appendices 3 and 4. 
 
Paperwork 
During the first class meeting, send letters home to parents that succinctly describe your goals for the 
year, explain the practice sheet and grading system you will be using, and contain information about the 
supplies each student needs.  Also include a spot for parents to sign it, acknowledging that they read the 
letter, with instructions that it be sent back to you via the student.  Save these. 
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Segment 1 - LEFT HAND 
   
Proper care & feeding of recorders 
It is easier for you if all your students use relatively inexpensive plastic recorders.  If one or more 
students bring nice wooden recorders to class, ask the parents if they can also have a plastic recorder; 
the nice one for practicing with at home and the plastic one for bringing to school.  See Appendix 5   
 
 Demonstrate how to disassemble and assemble your recorder.  Discuss how to clean it and 

transport it.  Send a letter home with each student detailing the proper care & cleaning of the 
recorder.   

 Lay down the law about toot-tooting (over blowing and making a shrill, piercing sound).  You can 
give your students one opportunity to get it out of their systems right then, then that's it.   

 
Playing or Resting 
Once out of their case & assembled, instruments should be either held in the lap in ‘resting position’, or 
held in ‘playing position’.  Remember that at this juncture, your students are only using their left hand.  
See Appendix 6   
 
Direct your students to move their instruments from resting position to playing position and back to 
resting position in response to hand signals from (you) the Conductor.  When your students stop playing, 
their instruments should return to resting position without delay. 
 
 Give a short lecture on resting & playing positions and detail your expectations.  
 Demonstrate the hand signals you will use for: 

o Instruments up into playing position 
o Instruments down into resting position 

 With the class, practice changing from resting to playing position and back. 
 Lead the class in singing “Mary Had a Little Lamb”.  See Appendix S1   

 
First Note - B4 
 Demonstrate the hand signals you will use for: 

o Begin playing – downbeat.  See Appendix 6 
o Stop playing.   

 
 Bring your students' instruments to playing position, cue them to play B4, cue them to stop 

playing, and cue them to return their instruments to resting position.  Repeat several times. 
 

 Give a short lecture on the importance of always covering the recorder's holes completely; 
demonstrate what happens when you don't. 
 

 Demonstrate how to play B4.  Remind the class that there is no toot-tooting, and have them play 
B4.  Walk around the room and help individual students. 
 

 When the majority of your students can play B4 fairly consistently: 
o Go around the room and have each student play B4 
o Have the class play B4 together - on direction. 
o Divide your students into two groups, direct them to stay in playing position, and have 

each group alternately play B4 on direction.   
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‘nother Note - A4 
 Review resting and playing positions with your students and practice changing 

from one to the other. 
 

 Demonstrate how to play A4.  
 

 Direct your students to play A4.  Go around the room and help individual 
students if necessary. 
 

 When the majority of your students can play A4 fairly consistently: 
o go around the room and have each student play A4 
o Have the class play A4 together – ‘on direction’. 
o Divide your students into two groups, have them stay in playing position, and have each 

group alternately play A4 on direction.   
 

 Lead the class in singing “Mary Had a Little Lamb”. 
 
 
Switching Notes 
There are several ways to direct your students to change from playing A4 to B4.  Some are listed below. 
 
 Hold your hand in the air in two positions, one 'high' and the other 'low' relative to the first.  

Have the play B4 in response to the 'high' position and A4 in response to the 'low' position. 
 

 Draw a 'B and an 'A' on the whiteboard.  Direct your students to keep their instruments in 
playing position as you randomly point to the letters, thereby directing your students to play the 
appropriate note.   
 

 Draw a line on the board, draw 'B' on the line, 'A' below the line and randomly point to the 
letters, thereby directing your students to play the appropriate note.   
 

 Bring two students to the front of the class.  (It would be great if one student's name begins with 
an 'a' and the other student's name begins with a 'b'.)   Designate one student as 'A' and the 
other as 'B'.  Randomly point to the designated students, thereby directing the playing students 
to play the appropriate note.     
 

 Last, draw a line and put circles alternately on or below the line (B and A respectively) and direct 
your students to read the line with you pointing below, thereby directing the playing students to 
play the appropriate note.  Start with 4 or 6 circles - that's enough for the first time.  Increase the 
number of circles in subsequent class times. 
 

 Using the list of 'on direction' methods provided, augmented by your imagination, explain each 
method to the class, and then direct your students to switch from playing A4 and B4 using that 
method.  
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Switching Notes Again 
 Repeat the above Activity (Switching Notes) in conjunction with a Rhythm Activity. 

 
 Lead the class in singing “Mary Had a Little Lamb”.   

 
 
 
The Pulse 
The goal of this activity is for your students to play groups of notes to a beat, staying together by 
following the Conductor as you conduct a pattern. 
 
 Introduce the word 'pulse'.   

 
 Using input from your students, create a list of things that have a pulse. 

o Clock / Watch, Oil pump, you, windshield wipers, pendulum, lawn sprinkler, fan, 
jack hammer 
 

 Talk about the pulse in music.  Play excerpts from recordings where the 
pulse is obvious.  Discuss the Conductor's role in defining and keeping the 
musical pulse, called the 'beat'. 
 

 Demonstrate conducting a 3 pattern and a 4 pattern.  Point out that the upbeat and downbeat 
are always the same, no matter how many beats in the group.  
 

 Direct your students to play either A4 or B4 in groups of three, or four, as you conduct. 
 

 When your students can stay together while following you, playing either A4 or B4, for three 
measures,  

o Direct your students to alternate playing A4 and B4 as you conduct a four pattern. 
 

o Direct your students to play A4 four times, then B4 four times (repeat) as you conduct a 
four pattern. 

    
 
Next Classtime 
 Lead a review discussion about 'pulse' and 'the beat'. 

 
 Direct your students to play either A4 or B4 in groups of three, or four, as you conduct. 

 
 When your students can stay together while following you, playing either A4 or B4, for three 

measures,  
o Direct your students to alternate playing A4 and B4 as you conduct a four pattern. 
 
o Direct your students to play A4 four times, then b4 four times (repeat) as you conduct a 

four pattern. 
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Line and Spaces 
 Draw a long horizontal line on the board.  Draw a series 

of circles randomly placed either on the line, or in the 
space below it. Direct your students to play B4 when you 
point to a circle on the line, and A4 when you point to a 
circle below the line.  Instruments into playing position, 
and point to the circles sequentially as you walk along the 
length of the white board. 
 

 Open a discussion about things that might make it easier 
for your students to keep track of where they are as they 
read the line of circles; the answer you are going for 
being, to group them into groups (of four).  Once you get 
there, draw a vertical line separating every fourth circle.  
(If there are extra circles, just erase them.) 
 

 Rub your belly and pat your head.  OK ... instead, point to 
the circles with your left hand, and conduct a four pattern with your right, as you walk the line, 
so your students see that the downbeat in the pattern coincides with the first note in each group 
(measure).  Or, you can have a student or parent-helper point, as you conduct the pattern.  This 
is hereinafter referred to as Point & Play. 
 

 Last, direct your students play the line with no one pointing, and you conducting.  This is 
hereinafter referred to as Conduct & Play. 
 

 Ask your students if anyone want to try conducting.  Leading one's peers is always excellent 
experience, and student conductors can sometimes really be a big help.  Remember to 
show them that it is 'all in the bounce'.     
 
 Lead the class in singing “Mary Had a Little Lamb”. 
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And a Third Note - G4 
Remind your students about resting and playing positions. 
 
 Demonstrate how to play G4.  

 
 Direct your students to play G4.  Go around the room and help individual 

students if necessary. 
 

 Go around the room and have each student play G4 
 

 Have the class play G4 together – on direction. 
 

 Divide your students into two groups, have them stay in playing position, and have each group 
alternately play G4 on direction.   
 

 Direct your students to play either G4 or A4 or B4 in groups of three, or four, as you conduct. 
 

 When your students can stay together while following you, playing either G4 or A4 or B4, for 
three measures,  

o Direct your students to alternate playing G4 and A4 as you conduct a four pattern. 
 

o Direct your students to play G4 four times, A4 four times, then B4 four times as you 
conduct a four pattern. 

 
 Draw a long horizontal line on the board.  Draw circles randomly placed either on the line, or in 

the space below it. Direct your students to play B4 when you point to a circle on the line, and A4 
when you point to a circle below the line.  
 

 Open a discussion about where we 
should put 'G'.  The answer you are going 
for is: 'add another line'.  Add the 
(horizontal) line and draw a series of 
circles randomly placed on either line or 
in the space in between them.  Again 
draw a vertical line separating every 
fourth circle. 
 

 Direct your students to play B4 when you point to a circle on the top line, A4 when you point to a 
circle between the lines, and G4 when you point to a circle on the lower line.  Point & Play. 
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Review and Repeat 
 Repeat the above Activity (G4). 

 
 Erase the board, draw two horizontal lines as before and place circles in sequence (without the 

ties) so they represent the melody to “Mary Had a Little Lamb”.  Draw, or have a student draw, a 
vertical line separating every fourth circle.  Point & Play.  See Appendix S6    

 
 Draw in the ties; don’t make a big deal out this now – just say that this joins the notes.  Point & 

Play. 
 
 Erase the notation on the board; direct your students to play “Mary Had a Little Lamb” while 

watching the Conductor.  
 
 In the next classtime: 

1. Direct the class as they play “Mary Had a Little Lamb” a few 
times.  
 

2. Do Rhythm Activity 3 
 

3. End with another few rousing verses of “Mary Had a Little 
Lamb”.  Make up some activities to make it interesting:   

 
o Split the class into two groups and direct each group to 

play alternate measures of the song. 
 

o Play all the 'A's and 'B's, but tap a foot on the 'G's. 
 

o Split the class into three groups, each to play either G4, A4 or B4, and you 'play' the 
group by pointing to the group whose note you want played. 
 

o Find a percussion instrument tuned to G4, A4, or B4 and substitute its playing for the 
recorders on that note. 

 
Review and a New Tune 
 Review “Mary Had a Little Lamb” using some of the methods you used in Playing Activity 10. 

 
 Erase the board, draw two horizontal lines as before and place circles in sequence so they 

represent the melody to “Hot Cross Buns”.  See Appendix S3    
 
 Draw, or have a student draw, a vertical line separating every fourth circle.  Point & Play.   
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Classtime Evaluation 
 Go around the room and direct many or all of your students to play “Mary Had a Little Lamb”. 

 
This is a somewhat crucial point.  The measure of whether or not it is time to move on, is whether or not 
your students can successfully play “Mary Had a Little Lamb” so that it easily recognizable.   
 
If there are one or two students that aren't quite 
keeping up, contact their parents and consider the Class 
Assistant role.  If there are more than two or three 
students that aren't keeping up, go back to the Activity 
above labeled ‘The Pulse’ and work forward again, a bit 
more slowly.   
 
When your students can successfully play “Mary Had a 
Little Lamb” so that it easily recognizable, continue on.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Copyright 2015 – 2016     All rights reserved 

Pa
ge

9 

 
How many lines are there really? 
 Draw two long horizontal lines on the board.  Draw a series of circles randomly placed on either 

line, or in the space between them. Direct your students to play 'B' when you point to a circle on 
the top line, 'G' when you point to a circle on the lower line, and 'A' when you point to a circle in 
the space.  Draw a vertical line separating every fourth circle.  Point & Play. 
 

 In your own way, prompt your students to tell you that 'music has five lines'.  (At least a couple 
students will be taking piano lessons.)  Add three horizontal lines to the two you already have on 
the board, placing the one you have been putting B4 on, in the middle, so it will still be B4 using 
the G clef. 
 

 Here's the key; the entire crux of the subject; the most important message: Inform your students 
that any note can go on any line or space.  Sometimes 'B' goes on the middle line, and that's how 
we're going to use it for a while.  But sometimes 'D' goes on the middle line and sometimes 'C' 
goes on the middle line, and really any note can go on the middle line.  Leave clefs out of the 
discussion for today - the point for this lesson is about the stepwise/alphabet-wise relationship 
between notes on the lines and spaces. 
 

 Draw four circles on the staff, sequentially, starting on 
the second line and ending on the third space (from 
G4 to C5 using G clef).  Write 'A' under the appropriate 
circle, and 'B' under the next, and prompt your 
students to name the last circle.  Then add a circle to 
the fourth line and continue:  "If this is 'A' and this is ‘B’ and we decided that this is 'C', then this 
must be __?"  Repeat this process up to G. 
 

 In your own way, help your students discover that there is no 'H' in music; that after 'G' we start 
over at 'A'; prompt your students to identity the yet-unnamed note on the second line as  'G' and 
the one in the space below that 'F', and so on down to 'D'. 
 

 This is a good time to write the G clef on the staff, and explain that it is called the G clef because 
the squiggle circles the second line to tell us that it is 'G'.  A student may want to call it the treble 
clef, and that is fine, but in this class let's call it the G clef (so we continually reinforce the idea 
that the clef is there for a specific reason, and that there are more than one). 

 Introduce the F and C clefs, explaining how they indicate where 'F' and 'C' lay on the staff.  Have 
students create clefs.  Make it fun. 
 

 Introduce ClefNotes and use them as a game (or quiz) so your students get practice reading the 
notes on the staff using various clefs.  From this point forward, though the recorder songs will all 
be written in G clef, it is a good idea to consistently post a ClefNote on the board that your 
students can complete either during or directly after, listening activity.  Collect these from your 
students each day.  See Appendix 9.   
 

 Using other methods comfortable to you, play games or do exercises or worksheets in order to 
keep your students engaged and practicing the naming of lines and spaces.  The goal, however 
lofty sounding it may be, is for your students to be able to read (slowly but consistently) using G, 
F or C clef. 
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Review and Repeat 
 Draw some ClefNotes on the board - at least the three ‘popular’ clefs – and either solve them as 

a class, or use them as a quiz. 
 

 Play games or do exercises or worksheets in order to keep your students engaged and practicing 
the naming of lines and spaces with at least three clefs. 
 

 Notate “Mary Had a Little Lamb” on the board (G clef).  Point & Play.  Conduct & Play.  See 
Appendix S1. 
 

 Notate “Hot Cross Buns” on the board (G clef).  Point & Play.  Conduct & Play.  See Appendix S4. 
 
Review; New Note - C5 
 Play a quick game or have your students complete a short worksheet, to practice naming the 

lines and spaces on the staff - not necessarily using G clef. 
 

 Introduce “The Wave”.  Notate it on the board.  Point & Play.  Conduct & Play.  See Appendix S5. 
 

 Direct your students to play “Mary Had a Little Lamb” with you conducting.  Start to get picky 
about your students starting and stopping with you, and about staying together. 
 

 Demonstrate how to play C5.  
 

 Direct your students to play C5.  Go around the room and help individual students 
if necessary. 
 

 Go around the room and have each student play C5 
 

 Have the class play C5 together - on direction. 
 

 Divide your students into two groups, have them stay in playing position, and have 
each group alternately play C5 on direction.   
 

 Direct your students to play either C5 in groups of three, or four, as you conduct. 
 

 When your students can stay together while following you, playing C5 for three measures,  
o Direct your students to alternate playing C5 and B4 as you conduct a four pattern. 
o Direct your students to play C5 four times, B4 four times, then A4 four times as you conduct 

a four pattern 
 

 Draw a staff on the board.  Add the G clef.   
 

 Draw a series of circles on the staff placed between G4 and C5 (inclusive).  Draw a vertical line 
separating every third, or every fourth beat.  Point & Play.   Conduct & Play. 
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Fill in Those Circles 
Use the exercises here for your students to get used to the relationship between quarter and half notes, 
and use the Tees and Tahs in the Rhythm Activities for them to get used to the relationship between 
quarter and eighth notes.  When it is time to put them all together, your students will take it in stride. 
 
 In your own way, convert the circles you have been using, into notes.  Usually the less you try to 

explain it, the easier it is to understand!  Just fill in the circles and put a stem on them.  Call them 
quarter notes and tell the students that this kind of note usually lasts as long as it takes the 
conductor to do one segment (piece, hunk, part, motion) of the conducting pattern; one pulse; or 
one beat. 

 
When your students understand the relationship between that quarter note and the 'pulse', in your own 
way, add two quarter notes together to create a new kind of note (a half note) that still has the stem, 
but is not filled in. 
 Direct your students to draw on the board a series 

of quarter and half note, with vertical lines 
(measure lines) separating every four beats.  Under 
each note, write the number of the beat it happens 
on.  See Figure 1.   Direct the students to say those 
numbers out loud as you Point & Clap.  When 
things are going well, introduce the quarter rest.  
Continue to draw measures (that include rests), and 
Point & Clap. 

 Notate “Mary Had a Little Lamb” and “Hot Cross 
Buns” on the board, now using half notes instead of tied quarter notes.   Point & Play.  Conduct 
& Play.  See Appendices S6 and S7. 

 Introduce “The Old Staircase”.   Notate it on the board.  Point & Play.  Conduct & Play.  See 
Appendix S8. 

  
Reinforcements 
 For as many classtimes as it takes for you to decide that your students are pretty darn solid on 

these four left-hand-only notes, review, practice, quiz, and learn a new song from the Song 
Appendix.     

 
 Before moving on to the right hand, have a teeny-weeny 'impromptu' concert.  In other words, 

invite the principal to stop by, and direct your students to play “Mary Had a Little Lamb” for her.  
(Always open with something that is solid.)  Remember to start from resting position and go 
through the entire procedure of raising instruments, playing, lowering instruments.      

 
At this point in the course, your students can probably tell when a measure has three beats or four fairly 
easily.  When you see that your students are ready to tackle time signatures, open a 
discussion about measures and the limit of number of beats there may be within a 
measure (the answer is: no limit).  Prompt the students to come up with the idea that it 
might make reading easier if there was a simpler way to know how many beats there 
are in each measure.  Prompt the students to come up with a system in which you write 
the number of beats in the measure in the top half of the staff, and draw the type of 
note that gets one beat below it.  You will know when the time is right to replace the 
note with a number and use standard time signatures.  When it is, do so in your own way.     
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Segment Two - RIGHT HAND TOO 
 

Housekeeping 
Direct your students to bring a small three-ring binder or other folder to class for the duration of this 
course.  As you start handing out sheet music, encourage your students to keep all of it in their binder; it 
is a good idea to periodically pull them out and play them. 
 
For the duration of this course, occasionally create situation in which your students can play a tune or 
two for a small, controlled audience, in an effort to desensitize 'performing' before it becomes 
sensitized.  With resting & playing positions and watching the conductor as habits, performing for an 
audience will hopefully be mostly just another day at the office.   
 
The Long Awaited Appearance of the Right Hand 
 Demonstrate the placement of the right hand on the recorder.   
 Play a little tune that shows how the right and left hands work together.  

 
New Note - F#4 
 Remind your students about resting and playing position if necessary. 
 Demonstrate how to play F#4.  
 Direct your students to play F#4.  Go around the room and help individual 

students if necessary. 
 Go around the room and have each student play F#4. 
 Have the class play F#4 together - on direction. 
 Divide your students into two groups, have them stay in playing position, and 

have each group alternately play F#4 on direction.   
 Direct your students to play either F#4 or G4 or A4 in groups of three, or four, 

as you conduct. 
 When your students can stay together while following you, playing either F#4 or G4 or A4, for 

three measures,  
o Direct your students to alternate playing F#4 and G4 as you conduct a four pattern. 
o Direct your students to play F#4 four times, G4 four times, then A4 four times as you 

conduct a four pattern. 
o Insert rests.  For example, direct your students to play 'A' three times and rest one beat, 

as you conduct a four pattern.  Be creative.  Have fun.   
 Draw a staff on the board.  Add the G clef.   
 Draw a series of notes (quarter or half) randomly placed between F# and C (inclusive).  For each 

occurrence of F#, place the sharp symbol in front of the circle.  Draw measure lines separating 
every third, or every fourth beat. 

 Point & Play. 
 Introduce “Pets”.  Notate on board.  Point & Play.  Conduct & Play.  See Appendix S9. 
 Introduce “Golden Rule”.  Notate on the board.  Point & Play.  Conduct & Play.  See Appendix 

S10. 
 

Understanding key signatures is not a skill required of your students to meet the goals of this course.  
Two of the songs in the Appendix are provided both with a key signature and with accidentals.  When 
you feel ready, you can choose to give expose your students to both versions, simply saying that when 
there are sharps (or flats) before the time signature, those notes are sharp (or flat) for the entire piece, 
or you can only use the versions with accidentals.          
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 New Note - E4 
 Remind your students about resting and playing position if necessary. 
 Demonstrate how to play E4.  
 Direct your students to play E4.  Go around the room and help individual students 

if necessary. 
 Go around the room and have each student play E4. 
 Have the class play E4 together - on direction. 
 Divide your students into two groups, have them stay in playing position, and 

have each group alternately play E4 on direction.   
 Direct your students to play either E4 or G4 or A4 in groups of three, or four, as 

you conduct. 
 When your students can stay together while following you, playing either E4 or G4 or A4, for 

three measures,  
o Direct your students to alternate playing E4 and G4 as you conduct a four pattern. 

Direct your students to play E4 four times, G4 four times, then A4 four times as you 
conduct a four pattern. 

 Draw a staff on the board.  Add the G clef.   
 Draw a series of notes (quarter or half) randomly placed between E and C (inclusive) while 

omitting F#4.  Draw measure lines separating every third, or every fourth beat.  Point & Play. 
 Introduce 'Water'.  Notate on board.  Point & Play.  Conduct & Play.  See Appendix S11. 
 Introduce “The Mall”.  Notate on board.  Point & Play.  Conduct & Play.  See Appendix S12. 
 Distribute the sheet music for 'Water” and “The Mall” so your students can practice those songs 

at home. 
 
New Note - D5 
 Remind your students about resting and playing position if necessary. 
 Demonstrate how to play D5.  
 Direct your students to play D5.  Go around the room and help individual students if 

necessary. 
 Go around the room and have each student play D5. 
 Have the class play D5 together - on direction. 
 Divide your students into two groups, have them stay in playing position, and have each 

group alternately play D5 on direction.   
 Direct your students to play either D5 or C5 or B4 in groups of three, or four, as you 

conduct. 
 When your students can stay together while following you, playing either D5 or C5 or 

A4, for three measures,  
o Direct your students to alternate playing D5 and G4 as you conduct a four pattern. 
o Direct your students to play D5 four times, A4 four times, then G4 four times as you 

conduct a four pattern. 
 Draw a staff on the board.  Add the G clef.   
 Draw a series of notes (quarter or half) randomly placed between E4 and D5 (inclusive) Draw 

measure lines separating every third, or every fourth beat.  Point & Play. 
 Introduce ”Beans”.   Notate on board.  Introduce the repeat sign.  Point & Play.  Conduct & Play.  

See Appendix S14. 
 Introduce “See the Seas”.  Notate on board.  Point & Play.  Conduct & Play.  See Appendix S15. 
 Distribute the sheet music for “Beans” and “See the Seas”.  
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Evaluate Once Again 
 Distribute to your students the sheet music for “Mount Rushmore”.   

Send it home as homework, instructing your students to learn the 
song by reading the music.  Do not give in to their pleading, and play 
it once, or help them through it.  Let's see where they are!  See 
Appendix S16. 
 

 During the next classtime, direct your students to play “Mount Rushmore” without looking at the 
music, as you conduct.   
 
The first time through is your indicator.  How did they do?  Is it time to review, or move on?   

 
More Reinforcements 
Spend as many classtimes as it takes for your students' playing to meet your expectations, to review, 
practice, quiz, and learn new songs. 
 
 Play the songs in different styles, e.g. legato, marcato, dolce. 

 
 Enable the students that want to play songs in small groups – even duets and trios – to do so.   

 
 Direct your students to together play one of their simpler songs, with their eyes closed.  What 

part(s) of playing are easier / more difficult?  Playing is very much about listening!  
 
 Place your students in different configurations (e.g. in a circle with you in the middle, or all along 

the walls of a bigger room) and in different spaces (e.g. the gym, or playground, or hallway).  
How do the acoustics change, and what adjustments do your students have to make?  Is it easier 
to follow the conductor from a farther distance? 

 
 Direct some of your students to play percussion instruments (following the conductor) as the rest 

of your students play their recorders. 
 
 
 
Extra songs     
“Jingle Bells” (Duet) - Appendix S17 
“Musette” (Duet) - Appendix S18 
“Holidays” - Appendix S19 
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Segment Three - ONWARD 
 
Eighth notes 
 Open a discussion about 'pulse', and in your own way, explain the relationship between an 

eighth note and a quarter note.  Liken it to the relationship between Tees and Tahs.      
 On the board, have students draw a series of eighth, quarter and half notes and quarter rests, 

with measure lines separating every four beats.  Point & Clap.  Under each note, write the 
number of the beat it happens on, using a plus sign 
'+' to indicate the back beat, spoken as 'and'.   Direct 
the students to say those numbers and 'and' out 
loud as you Point & Clap.  See Figure 2. 

 At some point, but probably not the first time you do 
this Activity, introduce the eighth rest in your own 
way, and then repeat this exercise with both eighth 
and quarter rests in the measures. 

 Change the number of beats between the measure 
lines to three, five, six, twenty-three ...   Continue to 
draw, and Point & Clap, including rests.  Make this 
exercise a part of as many classtimes as possible. 

 
Music Stands 
 Distribute to your students the sheet music for ”Autumn”.  Send it home as homework, 

instructing your students to learn the song by reading the music.  See Appendix S20. 
 During the next classtime, direct your students to play “Autumn” without looking at the music, 

as you conduct. 
 Present a well-thought-out lecture about how the success of any group depends on following the 

leader - nowhere is that more true than with music.  Following the conductor is always the 
primary focus.  When it is necessary for music to be used while playing, it is only there to glance 
at as a reminder.   

 Direct your Class Assistants to place one music stand between every two students.   
 Direct your students to place one copy of “Autumn” on the music stand.   
 Direct your students to play “Autumn” without looking at the music, as you conduct.       
 Direct the students to again play “Autumn” while watching the conductor, and in your own way, 

allow your students a glance or two while they are playing.  Reinforce the idea that the only way 
we can stay together is by watching the conductor. 

 For the duration of this course, designate some of the practice songs as 'glance-able' and 'non-
glance-able' (or your own pair of terms), meaning that your students will be able to see music 
while playing some songs in class, and not while playing others.  Diligently reinforce the idea that 
watching the conductor is their number one job - playing is only number two. 

 
Note: Sharing a stand is better than each student having their own because then the stand isn’t right in 
their line of sight to the conductor, making it less easy for them to get buried in the music and stop 
doing job number one.  You will need to make exceptions as required. 
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New, Easy Note - C#5 
 Remind your students about resting and playing position if necessary. 

 
 Demonstrate how to play C#5.  

 
 Direct your students to play C#5.  Go around the room and help individual 

students if necessary. 
 

 Go around the room and have each student play C#5. 
 

 Have the class play C#5 together - on direction. 
 

 Divide your students into two groups, have them stay in playing position, and 
have each group alternately play C#5 on direction.   
 

 Direct your students to play either C#5 or B4 or A4 in groups of three, or four, as you conduct. 
 

 When your students can stay together while following you, playing either C#5 or B4 or A4, for 
three measures,  

o Direct your students to alternate playing C#5 and A4 as you conduct a four pattern. 
o Direct your students to play C#5 four times, B4 four times, then A4 four times as you 

conduct a four pattern. 
 

 Draw a staff on the board.  Add the G clef and time signature. 
 

 Draw a series of notes (quarter or half) randomly placed between A4 and D5 (inclusive, and 
including C#5 and not C5).   Draw appropriate measure lines.  Point & Play. 
 

 Distribute sheet music for songs “Happiness on Earth” and “Fiesta de Noche” and direct your 
students to place one copy of the sheet music on a shared music stand.  Allow two minutes for 
your students to study each piece, before directing your students to raise their instruments into 
playing position and play it, while you conduct, with all eyes on you.  See Appendices S21 and 
S22.  

 
 The Final Two Notes  
 Follow the pattern used in the above Activity to introduce F4 and then D4.   

 
 Distribute sheet music for songs “Wake Up” and “Down in the Valley” and direct your students to 

place one copy of the sheet music on a shared music stand.  Allow two minutes for your students 
to study each piece, before directing your students to raise instruments into playing position and 
play it, while you conduct, with all eyes on you.  See Appendices S23 and S24. 
 

 Distribute sheet music for songs “Bird” and ”Morning Birds” and direct your students to place 
one copy of the sheet music on a shared music stand.  Allow two minutes for your students to 
study each piece, before directing your students to raise their instruments into playing position 
and play it, while you conduct, with all eyes on you.  See Appendices S25 and S26. 
 

 Remember to make some of the shorter songs 'non-glance-able'. 
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Additional Songs 
“Artillery” - Appendix S27 
“Theme from a Mozart Sonata” - Appendix S28 
“Merry Widow Waltz” - Appendix S29 
“Swing Low, Sweet Chariot” - Appendix S30 
 
 
Tally 
The goals stated in Chapter One are: 

• A goal of this course is to instill in our young people a sense of respect and etiquette for music, 
musicians, musical instruments, and musical performances. 

• A goal of this course is to help our budding musicians develop good habits now - at the 
beginning of their musical explorations - for practicing, rehearsing, performing, and listening.  

• A goal of this course is for our students to learn about being a part of a group; following a 
leader. 

• If our students also learn to play a couple tunes on the recorder, that will be icing on the cake. 
  
 
At the successful conclusion of this course, your students can also show proficiency in/at: 
 Demonstrating ‘resting’ and ‘playing’ positions. 
 Following the conductor while playing the recorder. 
 Being a good audience member. 
 The proper care and maintenance of a musical instrument. 
 Playing the following notes on the recorder: D4, E4, F4, F#4, G4, A4, B4, C5, C#5, D5 
 Playing simple tunes that contain the notes listed above, notated in combinations of eighth, 

quarter, half and whole notes and corresponding rests. 
 Counting and clapping combinations of eighth, quarter, half and whole notes and corresponding 

rests, in measures of 3 or 4 beats, with the quarter note getting the beat. 
 Reading musical notation in any clef. 

 
If you have completed this course weeks prior to the end of the school year, you will need to buy, 
borrow or write some additional music for your recorder students to learn and play.  If you are unsure 
about how to go about this; where to look or how to choose, try calling the music teachers at the Middle 
and High Schools.  You can also seek out local flute, clarinet and sax private teachers, and ask for their 
advice and help.  
 
Remember to include your recorder virtuosos in the Spring concert! 
 
Thank-you for using this course, and thank-you for teaching music.  You are giving a great gift. 
 
You can contact Kokopelli Press at sales@kokopellipress.com or by calling 503.336.3713. 
 
 
 
 

  Copyright 2016 White Coyote Technology, LLC and Kokopelli Press – Portland, OR    
All rights reserved. 

Freely distributable for non-commercial, educational use. 
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Rhythm Activities 
 
Tee and Tah 
Tee and Tah is a well-known and commonly-used method for helping students understand how to divide 
a beat.  There is a complete method, about which plenty of information is available.  Our purpose here is 
to develop in our students a proficiency in clapping and reciting simple rhythm patters that include 
notes on the beat and the backbeat.   
 
The Classroom Activities use only quarter and half notes for the first section of this course.  With regular 
application of these supplemental activities (at least once a week), the eighth notes that later begin to 
appear in your students' tunes will simply be taken in stride by your students. 
 
Activity 1 - Tah 
 On the board in front of the class, draw several vertical lines, or stems.  See Figure 3.   
 Direct your students to say 'Tah' each time you point at one of the stems. 
 Point to each stem in consecutive order, as your students say 'Tah' for each stem. 
 Open a discussion about things that might make it easier for your students to keep track of 

where they are as they read the series of stems; the answer you are going for being, to group 
them into groups (of four).  Once you get there, draw a larger vertical line separating every 
fourth stem.  

 Again direct your students to say 'Tah' for each stem as you point to it.  This procedure is 
hereinafter referred to as Point & Tee and Tah (even though there aren’t any Tees yet).  

 In your own way, make a game out of this.  Let your students draw the stems and put them in 
groups.  Point & Tee and Tah. 

 
Activity 2 - accented Tah 
Review and repeat Activity 1. 
 
In your own way, lead your students to the idea that the first beat in each group (or measure) is 
accented, or stronger, or gets a little more ooomph, than the other beats.   
 
 Draw stems on the board and divide them into measures, then directing the students to say 'Tah' 

as you point to each, while accenting the first in each measure. 
 
Activity 3 - Tee 
 On the board, again draw several vertical lines, or stems. 
 Connect the 3rd & 4th, and 7th & 8th, and 9th & 10th vertical lines using horizontal lines.  Identify 

the connected stems as Tee, and explain that there are two Tees for every Tah.   
 Point & Tee and Tah. 
 Direct your students to draw the patterns, divide them into measures with some particular 

number of beats in each, then Point & Tah and Tee.  Make sure that you always vary the number 
of beats in the measures to at least include 2, 3, 4, 5, and 6. 

 Repeat this for several classtimes, with the patterns getting a bit longer and a bit more involved 
each time. 

 When you students are ready, divide the connected Tees into two Tees with separate flags, and 
draw, Point & Tee and Tah several patterns. 

 
 



Activity 4 - and uh one-uh and uh two-uh 
When your students are proficient with reading, writing, measuring and reciting Tees and Tahs, in your 
own way teach them to recite the number of the beat in the measure when the Tee or Tah falls on the 
beat, OR to recite 'and' when the Tee or Tah falls on the back beat.  See Figure 4.   
 
 Draw patterns, divide them into measures with some particular number of beats in each, then 

Point & Tah and Tee 
 Repeat this for several classtimes, with the patterns getting a bit longer and a bit more involved 

each time. 
 
 
Activity 5 - fascinatin'  rhythm 
There are no syncopated rhythmic figures in the songs provided for this course.  In preparation for 
learning a chart with syncopated rhythms, start including syncopated figures as you practice, until they 
are ready to tackle the new piece.  See Figure 5.   
 
 Draw patterns, divide them into measures with some particular number of beats in each, then 

Point & Tah and Tee 
 Repeat this for several classtimes, with the patterns getting a bit longer and a bit more involved 

each time. 
 
Activity 6 - class improv 
This activity can be the coolest thing you do with your students all year.  It can also be not much more 
than loud, and which form it takes usually has more to do with the sun and the moon and the stars than 
with anything a mere mortal teacher can control.  But give it a try. 
 
After an ongoing series of discussions and instruction over the course of several classtimes about the 
proper care of and playing methods for percussion instruments, pass out the instruments so each 
students has one, with all instruments being held in resting position.  
 
In your own way, give your students some not-too-specific guidance toward what/how you'd like them 
to play ... and direct them to play.  Just play.   
 
Let it happen and try to fade into the woodwork.  At first your students may just be surprised that they 
get to make so much noise.  But after a while, on a good day, they may settle in to a groove.  It is a 
wonderful thing to witness when it happens.  Don't try to force it, or recreate it once it happens.  Every 
time is new.   
 
The point?  Your students will be playing their instruments together all along, but it will be a while 
before they are able to stop thinking about fingerings and notes and what their buddy is wearing and 
what the cafeteria is serving for lunch, and actually make music together.  But when a collection of 
people can be present enough and focused enough to join together and settle in to a groove, music 
happens.  Being part of a group happens.  And once your young musicians have experienced that, they'll 
have something that's real to them to reflect on.        
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Figure 5 
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Recorder Practice Record 
 
Dates from _________________ through __________________________ 
 
Student's name ________________________________ 
 
Lessons to practice:  
 
____________________________________________________________________________ 
 
____________________________________________________________________________ 
 
____________________________________________________________________________ 
 
 
 
 

Date   Minutes   Confirmed by 
 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

 
 



 
Recorder Practice Record 
 

From September 19, 2016 through September 30, 2016 
 

Student ___Rebecca S._____________ 
 
Lessons to practice: ___Practice playing 'Mary Had a Little Lamb'._______________________________  
 
_____________________________________________________________________________________ 
 
_____________________________________________________________________________________  
 
 
 
 

Day  Minutes  Confirmed by 
 
Monday 

   

 
Tuesday 

   

 
Wednesday 

   

 
Thursday 

   

 
Friday 

   

 
Saturday 

   

 
Monday 

   

 
Tuesday 

   

 
Wednesday 

   

 
Thursday 

   

 
Friday 

   

 
Saturday 

   

 

 

 

 



 

Practice playing G   

Are the holes covered completely? 

Is the airflow even and consistent? 

Try to play other notes.   

Can you make up a tune?  

 

 

 

 

 

 

 

 



 

Practice playing The Old Staircase.   

Are the holes covered completely? 

Is the airflow even and consistent? 

 

 

 

 

 



Appendix 2 - Note names  

 

 

 

 

 



Appendix 3 - Fingering Chart 

 

 



Appendix 4 - Recorder Care 

Cleaning a recorder and keeping it clean one key to a producing a sweet sound with your 
instrument. With knowledge, you can safely clean your recorder and improve your playing 
sessions. 

It is a good idea to dry the inside of your recorder after each use.  Do this by carefully pulling a 
soft cloth through its body.  Do this gently, so you don't damage you recorder.  A cleaning rod 
may have been provided for this process when you purchased your recorder. 

If you are using a plastic recorder, occasionally wash your instrument.  

• Fill a container with lukewarm water, mixed with a drop of dishwashing liquid.  
• Disassemble your plastic recorder and let the pieces soak it in the solution, allowing dirt 

to dislodge. You may also use a soft bottle brush to help remove dirt.   
• Clean the inside of the main section, which is called the bore, by using a swab or soft 

bottle brush to apply the soap and water.  
• Rinse the recorder in lukewarm water and allow your plastic recorder to air dry. 

 
You do not need to put grease or other lubricant on the joints of a plastic recorder. 

It is a good idea to make or buy a case for your recorder, to help prevent it getting damaged 
when bringing it to and from school. 

 

 



Appendix 5- About the Recorder 

The recorder is a family of woodwind musical instruments and can be made out of wood, 
plastic, or ivory.  Like the flute, recorders don't have a reed.  The recorder has seven 
finger-holes in front, a thumb-hole behind, and a beak-shaped mouthpiece. 

The recorder was very popular during the medieval times through the baroque era.  Its 
popularity faded during the eighteenth century, as orchestral woodwind instruments 
including the flute, oboe, and clarinet gained favor.  During its glory days, the recorder 
was usually associated with pastoral scenes, miracles, funerals, and weddings.  

The recorder is an instrument that has been played for more than 400 hundred years.  It 
has become popular again as a great instrument for students to learn to play. 

The recorder finished developing into the instrument we know today during the Baroque 
Period in Music History (1600-1750).  Other events that took place during this time were 
the birth of opera, and the development of the modern orchestra. 

There are different sizes of recorders, including alto, tenor, and bass.  Your recorder is a 
soprano recorder, which plays higher notes than the other mentioned. 

 

 

 

https://en.wikipedia.org/wiki/Woodwind_instrument
https://en.wikipedia.org/wiki/Musical_instrument
https://en.wikipedia.org/wiki/Medieval_music
https://en.wikipedia.org/wiki/Baroque_music
https://en.wikipedia.org/wiki/Flute
https://en.wikipedia.org/wiki/Oboe
https://en.wikipedia.org/wiki/Clarinet


Appendix 6 - Playing Position 

 

 

 

 

 



Appendix 7 - Conducting basics 
 
The conductor's responsibilities include setting and maintaining the tempo, executing clear 
preparations and beats (meter), and listening critically and shaping the sound of the ensemble.  
However, the conductor's primary responsibility (especially in a beginning class) is to unify 
performers. 
 
Almost any movement you make that helps keep your students together might be classified as 
conducting.  Clapping, or tapping a stick, or holding up your hand and repeatedly displaying 
one, two, three, four fingers will help keep your students together more or less.  So why do all 
the arm wagging? 
 
The thing conducting patterns have that tapping does not, is a bounce.  Conducting patterns are 
easy to follow because the bounces happen at a visually perceptible specific spot in time, which 
is much clearer than trying to decipher exactly when the second, third, or fourth finger 
'appeared'.  Even more importantly, the bounces give the overall motion a flowing quality that 
allows the performers to sense when the next bounce (beat) will happen; that's what keeps the 
performers together. 
 
Begin practicing by making a downbeat.  In order to have a downbeat, there must be an upbeat, 
or preparatory beat.  The upbeat happens at the same speed as the downbeat – this is how the 
players or singers know when the downbeat will happen.  Just dropping your hand from a 
stationary position does not give the group members enough information for them to come in 
together. 
 
For a right-handed conductor: 

• Hold you open hand in front of your shoulder. 
• Move your hand to the left a bit, and bounce it off the make-believe tiny trampoline, 

causing your hand to ascend straight up.   
• Drop your hand at the same speed with which you raised it, and bounce. 
• Open your hands palms up & open, signifying that you want the playing to continue.   
• When you are ready for the playing to stop, make a sweeping motion with your hands 

that results with your palms open but facing away from your body; what you can see is 
just the back of your hands. 

 
Do it in front of the mirror.  Practice until the bounce happens without you having to think about 
it.  Then conduct a two pattern.  When the upbeat and downbeat are equally long, and both are 
bouncing happily, learn the three and four patterns.  Remember that a downbeat isn’t a 
downbeat without an upbeat.   
 
One way to practice is by air-conducting your favorite recorded music.   
 
Conduct with your hand or a baton.  Avoid using a finger, as it isn’t as easy to see and 
sometimes people don’t like being pointed at.   
 
 

https://en.wikipedia.org/wiki/Tempo
https://en.wikipedia.org/wiki/Meter_%28music%29
https://en.wikipedia.org/wiki/Musician


 
 
Two pattern 
 

• Conduct the down beat, veering to the (right) side 
after the bounce.  

• Return your hand to the focal point for beat two, and 
then bring it straight up again. 

 
 
Three pattern 
 

• Conduct the down beat, bringing your hand straight 
up after the bounce.  

• Return your hand to the focal point for beat two, 
veering to the (right) side after the bounce.  

• Return your hand to the focal point for beat three, 
and then bring it straight up again. 

 
 
Four pattern 
 

• Conduct the down beat, bringing your hand straight 
up after the bounce.  

• Return your hand to the focal point for beat two, 
veering to the (left) side after the bounce.  

• Return your hand to the focal point for beat three, 
veering to the (right) side after the bounce. 

• Return your hand to the focal point for beat four, 
and then bring it straight up again. 

 
 



Appendix 9 

Musical spelling, or ClefNotes 

You can do these on the board, or as worksheets, or as homework. 

 

Example 1: Using only the first seven letters of the alphabet 

 

 

 

 

Other words that use only the first seven letters of the alphabet:  

Ace, babe, bad, bade, badge, bag, baggage, bagged, bead, beaded, bed, bedded, beef, beefed, beg, 
begged, cab, cabbage, cad, café, cage, caged, dab, dabbed, dead, deaf, decade, deface, defaced, edge, 
efface, effaced, egg, fab, façade, face, faced, fad, fade, faded, fed, feed, feedbag, gab, gabbed, gad, 
gage, gagged 

 

 

 



Example 2: Using all the letters of the alphabet 

 

 



Terms and Phrases 
 

• Axe: any musical instrument 
• Bilateral coordination: the ability to use both sides of the body at the same time in a controlled 

and organized manner. 
• Chart: a musical arrangement. 
• Chops:  1) embouchure, embouchure strength.  2) skill, ability, dexterity, musicianship, creativity. 
• Chromatic Scale: a progression of half steps that end on the note an octave higher than the first 

note. 
• Clef: Any of several symbols placed at the beginning of a staff, designating a pitch of one of the 

notes written on it, from which the pitch of all other notes can be determined. 
• Dolce: sweetly, with feeling. 
• Downbeat: the first beat in a measure. 
• Enharmonic: the multiple names for any note, for example F# and Gb, are said to be enharmonic. 
• Fine: (pronounced fee - nay) – the end. 
• Forte: loud, loudly; strong. 
• Four pattern:  The conducting pattern used when there are four beats in a measure. 
• (to be a) Good audience:  Members of a good audience do not talk or fidget when music (or a 

play) is being performed.  They are attentive to the activity on stage, and respectful of the 
performers and their fellow good audience members.     

• Half Step: the interval from one note on the chromatic scale, to the next. 
• Horn: a musical instrument, usually a wind instrument. 
• Interval: the distance between two notes. 
• Job number one: More important even than playing, is to watch the conductor. 
• Legato: smooth and connected. 
• Marcato: strongly accented; with each note emphasized. 
• Muscle memory: not a memory stored in your muscles, but a form of memory in your brain that 

combines the repetition of a specific motor-skills task, such as playing an instrument or 
practicing karate. 

• On direction: Group members play only as the conductor cues each note; separately and 
distinctly. 

• Overblow: To force so much air through an instrument that it makes an unpleasing and/or 
unduly loud sound.  Sometimes called 'blatting', usually in reference to brass instruments.  

• Pattern: repeated hand and arm movements made by the Conductor in an effort to help the 
band or choir to perform each tune beautifully. 

• Piano: soft, softly; not loud; quiet, quietly. 
• Playing position: Instruments are raised to the mouth, with hands in proper position to play the 

instrument with eyes on the conductor. 
• Polish: to work on a piece so that it can be played or sung more beautifully. 
• Pulse: The rhythmic recurrence of throbs, beats, strokes, vibrations, or undulations. 
• Resting position: Instruments are held in the lap. 
• Scale: a progression of half and whole steps that end on the note an octave higher than the first 

note. 
• Staccato: with each note detached or separated from the others. 
• Three pattern: The conducting pattern used when there are three beats in a measure. 



• Time Signature: a combination of digits placed after the clef and the key signature on a staff, 
that indicates how many beats each measure contains, and which type of note will receive one 
beat. 

• Whole Step: two joined half steps. 
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